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Gen er a l  Mar k in g  Gu id an ce   

  

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark the first  

candidate in exact ly the sam e way as they m ark the last .  
 

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded for 

what  they have shown they can do rather than penalised for om issions.   
 

 Exam iners should m ark according to the m ark schem e not  according to their  

percept ion of where the grade boundaries m ay lie.   
 

 There is no ceiling on achievem ent . All m arks on the m ark schem e should be 

used appropriately.   
 

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, i.e. if the answer m atches the m ark 

schem e. Exam iners should also be prepared to award zero m arks if the 

candidate’s response is not  worthy of credit  according to the m ark schem e.  
 

 Where som e judgem ent  is required, m ark schem es will provide the pr inciples by 

which m arks will be awarded and exem plificat ion m ay be lim ited.  
 

 When exam iners are in doubt  regarding the applicat ion of the m ark schem e to a 

candidate’s response, the team  leader m ust  be consulted.  
 

 Crossed out  work should be m arked UNLESS the candidate has replaced it  with 

an alternat ive response.  
  

  
     



  

 

 

 

Pap er  2 :  Un seen  Tex t s an d  Poet r y  An t h o log y  Sect ion  A   
there, m en were unable to be rescued or to crawl to safety.  
Quest ion 

Num ber  
How does the poet  convey his thoughts about  the cat  in this poem ? 

I n your answer you should consider:   
  

 the poet ’s descr ipt ive skills  
 the poet ’s choice of language  
 the poet ’s use of st ructure and form .  

  
Support  your answer with exam ples from  the poem .  

  
 1   I n d icat iv e con t en t   

 

Exam iners should be alert  to a variety of responses and should reward 

points that  are clearly based on evidence from  the text . Evidence of a 

degree of personal response m ust  be given. I t  is not  sufficient  to 

sum m arise or paraphrase, nor is it  sufficient  to sim ply list  literary 

devices.  
  
Th e p oet ’s d escr ip t i v e sk i l l s:   

 the poem  describes a Tom -cat  that  becom es an evil predator by 

night  but  by day he is a totally different  creature when he will 

‘play he’s tam e, and purr ’  
 the Tom -cat  is described as an evil being:  ‘wail’,  ‘snaky tail’,   
 ‘Malevolent ’,  ‘devil’,  eyes of ‘coals from  the m iddle of Hell’,  his 

‘dem on’s song’ and ‘dem on’s tail’  
 the descript ion of the cat  as a ‘bard’ links to the descript ion of 

how the cat  wails, ‘chants’ and ‘sings to the stars’  
 the cat ’s m ovem ents are described as though he is a wild cat  in 

the jungle as he ‘twists and crouches’ and ‘bares his curved sharp 

claws’  
 the cat  is described as being a ‘Beast ’ from  a ‘pr im eval’ world;  he 

is the leader of his ‘clan’, suggest ing that  he is not  alone  
 the Tom -cat ’s dom est icated side is described in the penult im ate 

stanza ( ‘lick his silky fur ’) . He will ‘lie on a rug to-m orrow’ and 

purr  
 the final verse suggests that  he soon returns to his evil ways. 

 

Th e p oet ' s ch o ice o f  lan g u ag e   
Reward all relevant  exam ples of language and com m ents on its 

effect iveness, e.g.:   
 sounds are used throughout  the poem :  ‘wail’ is repeated;  

‘chants’, ‘sings’, ‘Give voice’,  ‘beat ’ and ‘dem on’s song’ suggest  

that  the noises the cat  m akes are cont inuous like a chorus, but  

these sounds are described negat ively and possibly unwelcom e to 

the speaker  
 alliterat ion:  ‘bony, br indled’ em phasises the harsh, evil nature of 

the cat ;  ‘crouches and capers’ and ‘curved sharp claws’ echo the 

spit t ing, wild sounds that  a cat  m akes  
 m etaphors describe the cat  with his ‘snaky tail’ and eyes that  are 

‘coals from  the m iddle of Hell’;  the descript ions further support  

the idea that  the Tom -cat  is dangerous and evil  



  

 

 the m oon is personified;  it  is described as being ‘blotched’ as it  

‘leers over the roofs’,  as if working in partnership with the ‘clan’ 

of cats by encouraging and support ing them  in their  ‘scorn of 

m an’  
 the onom atopoeic ‘purr ’ suggests the cat  is changed by day and 

becom es an ideal pet ;  by day his eyes are described as ‘yellow’ 

that  are m etaphorically ‘veil[ ed] ’,  but  at  night  they are fiery 

 the Tom -cat ’s tail is described as being ‘snaky’ in the first  stanza, 

but  in the final stanza it  is a ‘dem on’s tail’,  perhaps suggest ing 

the cat  is becom ing m ore and m ore m alevolent .  
 
Th e p oet ' s u se o f  st r u ct u r e an d  f o r m :   
• the poem  is writ ten in six quat rains of alternate rhym e, perhaps 

suggest ing the regular ity and predictabilit y of the Tom -cat ’s daily 

rout ine  
• the regular rhythm  supports the idea of the Tom -cat ’s ‘chants’ and 

the regular ‘beat ’ of his tail  
• the first  line ( ‘m idnight  in the alley’)  is repeated in the last  stanza, 

suggest ing that  the events of the poem  take place over twenty- four 

hours.  
  
These exam ples are suggest ions only. Accept  any valid responses.   
  
Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p or t ed  f r om  t h e t ex t .  
 

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

Level   Mark   AO3  



  

 

   0   No rewardable m ater ial  

Lev el  1    1-4    Lit t le understanding of language, st ructure and form  

and how these are used to create literary effects  
 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 Lim ited use of relevant  exam ples to support  the 

answer  
 

Lev el  2    5-8    Som e understanding of language, st ructure and form  

and how these are used to create literary effects  
 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 Som e use of relevant  exam ples to support  the answer  
 

Lev el  3    9-12    Clear understanding of language, st ructure and form  

and how these are used to create literary effects  
 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 Use of clearly relevant  exam ples to support  the 

answer  
 

Lev el  4    13-16    Thorough understanding of language, st ructure and 

form  and how these are used to create literary effects  
 Assured connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 Use of assured, relevant  exam ples to support  the 

answer  
 

Lev el  5    17-20    Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects  
 Discrim inat ing connect ions are m ade between 

part icular techniques used by the writer and 

presentat ion of ideas, them es and set t ings  
 Discrim inat ing use of relevant  exam ples to support  the 

answer  
 

  
  
  
  
  
  
  
  
  
  
  



  

 

    
Quest ion 

Num ber  
Explain how the writer presents the cat  in this ext ract . 

I n your answer you should consider:   

 the writer ’s descript ive skills  

 the writer ’s choice of language  

 the writer ’s use of st ructure and form .  

Support  your answer with exam ples from  the ext ract .  
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I n d icat iv e con t en t   

 

Exam iners should be alert  to a variety of responses and should reward 

points that  are clearly based on evidence from  the text .    
  
Th e w r i t e r ' s d escr ip t i v e sk i l l s:   

 the writer is surprised on returning hom e to discover a ‘ginger cat  

curled up on a doorm at ’ of a flat   
 the writer st resses how he approaches caut iously:  ‘Edging closer’. He 

adm its that  he has ‘always had a bit  of a soft  spot ’ for cats, which 

explains his interest  in this st ray and why he ‘couldn’t  resist ’ 

int roducing him self to the cat   
 the cat  is described as having an ‘unflappable confidence about  him ’. 

I t  is unusual for the writer to feel that  he is the one invading the cat ’s 

terr itory  
 the writer cont inues to develop how the cat  is presented;  he is 

‘studious’ and ‘aloof’ but  enjoys the ‘affect ion’ he is shown  
 sym pathy is created for the cat  as he is in ‘poor condit ion’. His fur has 

‘uneven bald patches’ and the cat  is ‘in need of a good m eal’.   
    
Th e w r i t e r ' s ch o ice o f  lan g u ag e  
Reward all relevant  exam ples of language and com m ents on its 

effect iveness, e.g.:    
 alliterat ion gives the cat ’s eyes m ore intensity:  ‘glowing eyes in the 

gloom ’   
 the ‘darkness’ of the corr idor contrasts with the ‘glowing eyes’, 

‘ginger cat ’  
 the cat  is heard through the onom atopoeic ‘m eowing’, which breaks 

the silence in the hallway  
 a t r iplet  describes and intensifies the cat ’s stare:  ‘steady, curious, 

intelligent ’  
 sibilance is used to enhance the quiet  atm osphere:  ‘soft  spot ’,  ‘sam e 

studious, slight ly aloof…’   
 sensory im ages of touch becom e m ore confident  as the cat ’s init ial 

‘brushing him self light ly against  m e’ becom es firm er with ‘rubbing 

against  m e’  
 the ext ract  ends with an abbreviat ion (TLC) , which further supports 

the casual, fr iendly and affect ionate tone of the writer.  
  
 

Th e w r i t e r ' s u se o f  st r u ct u r e an d  f o r m :   
 the ext ract  is writ ten in first -person narrat ive;  the reader is 

int roduced to the cat  as the writer discovers him   



  

 

 it  contains a m ixture of sim ple, com pound and com plex sentences 

and paragraphs of varying length 

 figures of speech and colloquialism s are used to show the writer ’s 

warm th and kindness towards the cat :  ‘Hello, m ate’  
 real and im agined dialogue between the writer and the cat  provide a 

sense of warm th and t rust  that  develops in a short  space of t im e.  
 

These exam ples are suggest ions only. Accept  any valid responses.   
  
Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  su p p or t ed  

f r om  t h e t ex t .  
 

  

Level   Mark   AO3  
   0   No rewardable m ater ial  

Lev el  1    1-4    Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects  
 Lim ited connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 Lim ited use of relevant  exam ples to support  the answer  

 
Lev el  2    5-8    Som e understanding of language, st ructure and form  and 

how these are used to create literary effects  
 Som e connect ions are m ade between part icular techniques 

used by the writer and presentat ion of ideas, them es and 

set t ings  
 Som e use of relevant  exam ples to support  the answer  

 
Lev el  3    9-12    Clear understanding of language, st ructure and form  and 

how these are used to create literary effects  
 Sound connect ions are m ade between part icular techniques 

used by the writer and presentat ion of ideas, them es and 

set t ings  
 Use of clearly relevant  exam ples to support  the answer  

 
Lev el  4    13-16    Thorough understanding of language, st ructure and form  

and how these are used to create literary effects  
 Assured connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 Use of assured, relevant  exam ples to support  the answer  

 
Lev el  5    17-20    Percept ive understanding of language, st ructure and form  

and how these are used to create literary effects  
 Discrim inat ing connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 Discrim inat ing use of relevant  exam ples to support  the 

answer  
 



  

 

  
Sect ion  B   

  

Quest ion 

Num ber   How are lessons in life presented in Once Upon a Tim e and Poem  at  

Thirty-Nine?   

Support  your answer with exam ples from  the poem s.  
  

 3   I n d icat iv e con t en t   

 

Exam iners should be alert  to a variety of responses and should reward 

points that  are clearly based on evidence from  the two texts. Evidence 

of a degree of personal response m ust  be given. I t  is not  sufficient  to 

sum m arise or paraphrase, nor is it  sufficient  to sim ply list  literary 

devices.   
 

On ce Up on  a Tim e:   
  

 the poem  begins and ends ‘Once upon a t im e’, as if the father’s 

views on life are fantast ical and unobtainable;  life is not  the sam e 

as it  was as unwanted lessons have been learned  
 life is presented with a sense of regret ;  the father has to conceal 

his t rue feelings;  age changes us and we becom e bit ter:  ‘I  want  

to relearn /  how to laugh’   
 the father feels that , in the past , people used to show sincere 

feelings:  ‘they used to laugh with their  hearts’,  ‘shake hands with 

their  hearts’   
 now he has learned to accept  that  things have changed:  ‘laugh 

with their  teeth’, ‘ice-block-cold eyes’  
 the father is envious of his son’s innocence and wishes to 

‘unlearn’ the ways that  he feels sad about :  ‘once upon a t im e 

when I  was like you’, ‘I  want  to be what  I  used to be’   
 m etaphors are used to convey the father’s view of other people:   
 ‘laugh with their  teeth’, ‘ice-block-cold eyes’   
 the sim ile ‘like a snake's bare fangs’ dem onst rates how the father 

feels that  his laugh and sm ile have becom e bit ter  
 com pound words help to convey the father’s feelings of his own  

insincerity in life:  ‘hom eface’, ‘officeface’   
 the repet it ion of ‘when I  was like you’ suggests regret  at  growing 

up   
 the shorter final stanza suggests a reversal of roles:  the son 

teaching the father.   
 

Poem  at  Th i r t y - N in e:    
  

 the narrat ive poem  is sem i-autobiographical and the t it le refers to 

Walker’s age when she wrote it ;  the poet  rem inisces about  her 

father and the life skills that  he taught  her to escape the life that  

he had been forced to lead  
 the opening statem ent  conveys the poet ’s regret  at  the loss and 

this is repeated with an exclam at ion m ark later in the poem :  ‘How 

I  m iss m y father! ’;  she is caring and possibly feeling guilty when 

she says that  she wishes that  her father ‘had not  been /  so t ired’ 



  

 

 the father taught  his daughter the life skills of ‘Writ ing deposit  

slips and checks’, ‘telling the t ruth’ and possibly the ‘sharing of 

good food’;  the poet  dem onst rates that  she is careful with m oney, 

honest  and generous 

 there is the suggest ion that  the poet  had a st r ict  upbringing and 

that  her father beat  her, although she is not  resent ful and learned 

from  her experiences:  ‘did not  always m ean /  a beat ing’  
 the poet  seeks approval from  her father and knows he would be 

proud of her:  ‘He would have grown /  to adm ire /  the wom an I  

have becom e’  
 the concluding lines dem onst rate the poet ’s skills when she lists 

what  she has learned:  ‘cooking, writ ing, chopping wood, /  star ing 

into the fire’;  showing that  she is pract ical, talented and able to 

take t im e to think    
 the poem  is writ ten in free verse and divided into two sect ions of 

three stanzas;  one sect ion is negat ive, the other posit ive, perhaps 

suggest ing how her views have changed now that  she has 

m atured  
 the use of ‘I ’ m akes the poem  personal and nostalgic, 

dem onst rat ing the poet ’s love for her father whilst  revealing the 

st rong, car ing wom an that  she has becom e.  
 

These exam ples are suggest ions only. Accept  any valid responses.   
  
Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p or t ed  f r om  t h e t ex t s.

  
  
  
  
  
  
  
  
  
  
  
  
  



  

 

 

Level   Mark   AO3 /  AO4  
   0   No rewardable m ater ial  

Lev el  1    1-4    Engagem ent  with the text  is lim ited, exam ples used are 

of lim ited relevance  
 Lit t le understanding of language, st ructure and form  

and how these are used to create literary effects  
 Lim ited connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
  

Lev el  2    5-8    Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance  
 Som e understanding of language, st ructure and form  

and how these are used to create literary effects  
 Som e connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 

Lev el  3    9-12    Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance  
 Clear understanding of language, st ructure and form  

and how these are used to create literary effects  
 Sound connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 

Lev el  4    13-16    Sustained engagem ent  with the text  is evident , 

exam ples used are thoroughly relevant   
 Thorough understanding of language, st ructure and 

form  and how these are used to create literary effects  
 Sustained connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 

Lev el  5    17-20    Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing  
 Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects  
 Percept ive connect ions are m ade between part icular 

techniques used by the writer  and presentat ion of ideas, 

them es and set t ings  
 

  
  

  



  

 

 
Quest ion 

Num ber  

Show how the poets present  a feeling of sadness in Piano and one other 

poem  from  the Anthology.  

  

Support  your answer with exam ples from  the poem s.  

4    I n d icat iv e con t en t   

 

Exam iners should be alert  to a variety of responses and should reward 

points that  are clearly based on evidence from  the two texts. I ndicat ive 

content  is offered on Piano,  but  because candidates are asked to choose 

any other appropriate poem  from  the select ion, it  is not  possible to 

indicate content  for the second except  in generic ways.   
  
Pian o :    

 listening to a wom an sing br ings back m em ories of childhood, 

'Taking m e back down the vista of years',  as if seeing them  in his 

m ind’s eye;  the m em ories of his m other m ake the speaker feel sad 

 the sibilance of the opening line 'Soft ly, in the dusk, a wom an is 

singing to m e' prom pts the m em ories. This cont rasts with the later 

'clam or /  With the great  black piano appassionato' which leaves 

him  unm oved  
 onom atopoeia and assonance are used, providing a st rong aural 

m em ory. The juxtaposit ion of the cont rast ing sounds 'the boom  of 

the t ingling st r ings' m irrors the effect  for  a child actually under the 

piano  
 there is a st rong sense of closeness between child and m other, 

em phasised by the alliterat ive phrase:  ‘pressing the sm all,  poised 

feet ’   
 the power of m usic is shown by the phrase ‘insidious m astery of 

song’:  m usic draws him  back to his childhood, despite him self. The 

later m etaphor of a ‘f lood of rem em brance’ suggests the idea of an 

uncont rollable force   
 the im agery used in the poem  creates a t radit ional fam ily set t ing, 

which is possibly an idealised m em ory:  'a m other who sm iles as 

she sings',  'with winter outside /  And hym ns in the cozy parlor '   
 em ot ions are heightened with the speaker’s confession:  'I  weep 

like a child for the past ',  ‘weeps to belong’  
 the speaker seem s to be longing to regain the sense of security 

that  he had experienced as a child   
 the piano m ay be seen as a t r igger;  an apparent ly sim ple object  

creates com plex em ot ions and power, which cont rasts with the 

feelings of the poet ’s past  childhood, ‘The glam our /  Of childhood 

days’, and the discordant  ‘clam or’ of his adult  present    
 the tone of the poem  is m ixed as the speaker rem inisces:  he feels 

m uch warm th at  the m em ory but  is also overcom e with sadness:  

‘m y m anhood is cast  /  Down…’ and ‘I  weep like a child for the 

past ’.    
  
Th e secon d  p oem :   

 the poem  chosen m ust  be one in which sadness is a significant  

them e, such as:  Prayer Before Birth, Half-past  Two, La Belle Dam e 

sans Merci, Poem  at  Thirty-Nine, Once Upon a Tim e, War 

Photographer, A Mother in a Refugee Cam p, Do not  go gent le into 



  

 

that  good night ,  Rem em ber or any other appropriate poem  from  

the collect ion.   
   

Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  su p p or t ed  

f r om  t h e t ex t s.   
  
   
  

Level   Mark   AO3 /  AO4  
   0   No rewardable m ater ial  

Lev el  1    1-4    Engagem ent  with the text  is lim ited, exam ples used 

are of lim ited relevance  
 Lit t le understanding of language, st ructure and form  

and how these are used to create literary effects  
 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 

Lev el  2    5-8    Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance  
 Som e understanding of language, st ructure and form  

and how these are used to create literary effects  
 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 

Lev el  3    9-12    Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance  
 Clear understanding of language, st ructure and form  

and how these are used to create literary effects  
 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 

Lev el  4    13-16    Sustained engagem ent  with the text  is evident , 

exam ples used are thoroughly relevant   
 Thorough understanding of language, st ructure and 

form  and how these are used to create literary effects  
 Sustained connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
 

Lev el  5    17-20    Assured engagem ent  with the text  is evident , 

exam ples used are discr im inat ing  
 Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Percept ive connect ions are m ade between part icular 

techniques used by the writer and presentat ion of 

ideas, them es and set t ings  
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